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Cultivate Conscious Kids: 
Unique Youth Leadership Development Programming  
Regardless of what divides us as a global community, whether it be location, 
religion, ethnicity, politics, etc., it is generally agreed upon that the future of our 
increasingly complex world lies in the hands of our youth.  As we, the current decision 
makers in society, continue to add to the complexities of this world, we also have the 
responsibility to empower the youth of today with the proper tools to navigate not only 
their current realities but also the complex local, national, and global concerns they will 
quickly inherit as they grow into adulthood. Developing young people’s ability to tap into 
their own leadership potential, regardless of their role in a given situation, is the key to 
their success as they mature and take on the complexities at hand. This is especially 
relevant now, as we are in the midst of an increasingly tumultuous time, which was only 
exacerbated by the November 2016 United State Presidential election, in which “the 
country’s first female major-party candidate lost to a man whose campaign was dogged 
by charges of sexism and xenophobia” (Gross, 2017).  
While the need for youth development on a global scale is overwhelming to say 
the least, the idea of starting on a national, state, or local level is much more accessible, 
as evidenced by the multitude of programs currently in existence across the United 
States.  A quick Google search for “youth leadership development programs in the United 
States” populates 21.8 million responses in less than one second. A similar search for 
“youth leadership development programs in California” populates 2.28 million responses 
in less than one second. Finally, a search for “youth leadership development programs in 
San Diego” populates over 800,000 responses also in less than one second.  It is, of 
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course, important to take into account that not every one of those responses represents a 
youth leadership development program. It does however indicate that the topic is being 
discussed at each of those levels, and it is being mentioned quite a bit.  The 
Environmental Scan included in this paper takes a deeper look into a number of youth 
leadership programs at the national, state, and local levels.  Each program has a slightly 
different focus or approach to youth leadership development programming. 
A variety of research supports the market need for youth programming, such as 
leadership development, to supplement a young person’s classroom and experiential 
learning. Zarrett & Lerner (2008) refer to this type of program as an “out-of-school time” 
(OST) activity. The authors reference a study examining the role of the 4-H organization 
in promoting positive youth development.  This study supports the existence and 
necessity of a variety of OST activities.  Their research found that youth who participated 
in several OST activities (up to 4 activities per week) “fare[d] better developmentally” 
(4) than their peers who either participated in one or no OST activities per week. 
The works of Zarrett & Lerner as well as the 4-H organization are continually 
referenced throughout this paper. For example, the 4-H (San Diego location) is explored 
as a local youth leadership development program in the Environmental Scan section of 
this paper.  Additionally, this particular 4-H program is known for promoting the Five Cs 
of positive youth development framework, a concept proposed by Zarrett & Lerner 
(2008), which is explored as a framework to support the core purpose of this paper. 
The findings of the OST activity study referenced by Zarrett & Lerner (2008) also 
indicate that,  
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as early as the fifth grade, adolescents had participated in an average of two and 
one-half different types of OST activities at least a few times a year. By seventh 
grade, 61% were participating in at least two OST activities once a week or more 
(3). 
The high levels of participation in OST activities imply there is a market demand 
for high quality OST activities.  This demand may be positively affected by the parallel 
need for youth leadership development programs to prepare the current youth for the 
realities of today and the challenges of tomorrow.  Whether its parents hoping to equip 
their children for the future, high school students looking for that “special something” to 
gain admission into the college of their dreams, or perhaps this generation seeks 
something “more” than the traditional team sport - whatever the reason may be youth 
leadership development programs are continuing to rise in popularity.  
While I was unable to find any statistics, current or historical, on the number of 
youth leadership programs in existence, I was able to identify an increase in the academic 
research being done on the topic.  By using the multidisciplinary journal database 
EBSCOhost, I searched seven relevant databases for articles published in 1996, 2006, and 
2016.  I based the searches on the following search terms: youth leadership development, 
youth leadership, leadership development, and youth development. The results of this 
comparison support my claim that the number of articles published in scholarly journals 
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Grow Great Girls: A Response  
The Center for Women’s Leadership within the School of Leadership and 
Education Sciences at the University of San Diego launched a program called Grow 
Great Girls in the summer of 2016.  This program was only the beginning of a response 
to the market and societal demands mentioned above. Grow Great Girls strives to meet 
these market and societal demands through quality leadership development programming 
uniquely designed to meet the needs of a specific population – youth. Grow Great Girls 
began as “a mother-daughter leadership experience, uniquely designed to build girls' 
personal confidence, self-esteem and social capacity” for mothers and their daughters 
between the ages of 9-14. 
The marketing, outreach, and program design was launched in May of 2016, in 
preparation for an 8-hour event on August 19, 2016.  Registration reached just under 100 
participants registered, double the original goal, weeks before the event and forced the 
team to close registration due to facilities restraints.  The response from those involved in 
the program was generally positive as evidenced by participant surveys, facilitation team 
debrief, and the fact of surpassing registration goals. The momentum of the program 
continued into October 2016 when the organization partnered with Ivivva, UTC to co-
host Ivivva’s Dreams & Goals workshop on University of San Diego campus. A group of 
over 40 women and their daughters gathered from across southern California to enjoy 30 
minutes of yoga followed by a small group facilitated Dreams & Goals workshop to 
guide participants through translating their dreams into reachable goals. In winter of 
2016, Grow Great Girls programs grew to include Build the Best Boys.  The peer 
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programing was launched in a gender inclusive 7th grade classroom setting, with similar 
plans for the 5th grade in the spring of 2017.  
The Grow Great Girls organization, which has evolved into Cultivate Conscious 
Kids, is on the brink of expanding to a larger range of audiences with initial plans of 
launching two more Grow Great Girls workshops and a Build the Best Boys, mother and 
son leadership experience in the summer of 2017.  The idea to create more specialized 
Grow Great Girls sessions was inspired by the feedback received from the first couple of 
events.  Both mothers and daughters wanted an opportunity to delve deeper into a few 
very relevant issues facing our girls today; social media, body image, and self esteem as 
well as finding your voice through powerful communication.  Instituting Build the Best 
Boys was also a response to feedback received from participants and the facilitation 
team.  While the expertise of the Center for Women’s Leadership remains in women and 
girls’ leadership, the team is expanding to include experts on boys’, and one day men’s, 
leadership developmental needs and capacities. This is critical as the portfolio of 
programs grows to include all genders within various systems and contexts. (See 
Appendix B for more detail on the expansion of the Cultivate Conscious Kids programs 
and Appendix C for more detail on the systems addressed by the Cultivate Conscious 
Kids programming.)  As this expansion continues, the organization must remain 
committed to a core foundation in order to maintain impactful, meaningful, and 
sustainable programming. 
This paper strives to provide a foundation supported by a theoretical framework to 
guide the Cultivate Conscious Kids programs through future expansion and generation of 
new programs to include all youth, regardless of gender, and in a variety of settings or 
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systems, as shown in Appendix D.  This foundation will take into account the following: 
the theoretical framework provided by the concept of the Five Cs of positive youth 
development (Zarrett & Lerner, 2008), the definition of leadership with its foundation of 
adaptive leadership supported by Cultivate Conscious Kids organization, a particular 
approach to facilitation, the curriculum followed in the past programs as well as the 
feedback received from those events.  
 
Theoretical Framework 
Zarrett & Lerner (2008) suggest the term “positive youth development 
encompasses psychological, behavioral, and social characteristics that reflect what 
[developmental scientists] call ‘Five Cs.” (1). The Five Cs are comprised of competence, 
confidence, connection, character, and caring/compassion. See Appendix E for further 
explanation of each of the Five Cs.  A young person is considered to be “thriving” when 
they have developed in each of the Five Cs. The authors continue to describe a sixth “C’: 
contribution (to self, family, community, and civil society)”, which can only begin to 
develop once the Five Cs are mastered.   The Five Cs of positive youth development is 
infused into the curriculum of each of the Cultivate Conscious Kids programs in order to 
empower youth to master the Sixth C, which is known to the Cultivate Conscious Kids 
program as leadership.  
 
A Unique View of Leadership 
The Cultivate Conscious Kids programs operate on the premise that “we don’t see 
leadership as something that you are,” explains Lorri Sulpizio, PhD, director of the 
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Center for Women’s Leadership, and creator of the original Grow Great Girls idea. “We 
see it as something that you do. Anybody can do it. We take away the role piece, so you 
can be a leader without being a manager or CEO” (Gross, 2017). At its core, the message 
of the Grow Great Girls programs is simple, “get to know your story,” as explained by 
Sulpizio. “Understand it. Then you can write your own ending.”  
The Cultivate Conscious Kids programs’ unique view of leadership is rooted in 
the core “Principle of Practice” of its original overarching organization, Conscious 
Leadership Academy, which was formally known as The Leadership Institute. This 
principle is set forth on the organization's published website,  
Our leadership development programs are based on the assumption that leadership 
can be learned, and therefore taught. The work of the [Conscious Leadership 
Academy] is rooted in bringing the development of the whole person to the 
teaching and practice of leadership. Our leadership development approach rests 
on three principles: 
• People learn best by experience. 
• To make experiential evidence useful requires giving people the 
conceptual tools to organize the evidence. It also requires fostering their 
capacity to develop such tools. 
• The form of teaching should communicate the same message as the 
material. We seek to practice what we teach. 
(Retrieved: February 19, 2017. https://www.sandiego.edu/soles/leadership-
institute/principles-of-practice.php)  
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The influence of these three principles positively contributes to the success of the 
Cultivate Conscious Kids mission by offering guidance and inspiration for the design and 
execution of the youth leadership development programming. The alignment of the 
guiding principles of the Cultivate Conscious Kids programs, which includes the unique 
definition of leadership, Conscious Leadership Academy’s “Principle of Practice,” and 
the following proposed facilitation style will increase the impact of the program on the its 
participants.  (Iachini, Bell, Lohman, Beets, & Reynolds, 2017). 
 
A Particular Approach to Facilitation 
The impact of developmental programming increases when participants 
experience positive self-esteem while engaging in that programming (Ryan & Deci, 
2000).  The Cultivate Conscious Kids organization strives to facilitate programming that 
creates opportunities for participants to experience positive self-esteem through 
developing each of the Five Cs by implementing a particular approach to facilitation.  
In conjunction with the strength of the curriculum, the success of the Cultivate 
Conscious Kids programs lies in the integral role of the program facilitators.  It is their 
job to embody a specific approach to facilitation while creating and maintaining a unique 
environment in order to best support the participants.  The facilitation team’s beliefs 
around the purpose and outcome of the program can guide their interactions with 
participants of the program, and ultimately affect the opportunity for those participants to 
develop their own leadership capacity (Anderson-Butcher & Lawson, 2002; Iachini, 
Amorose, & Anderson-Butcher, 2010).  In adopting an “autonomous supportive 
interpersonal” approach to facilitation, our team can empower each participant to develop 
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their leadership capacity through interactive activities and reflection in an environment 
that empowers participants to take risks, experience self-esteem, and grow into their 
fullest selves as leaders. After working with facilitators who embody this approach, youth 
have been found to be more motivated and have enhanced well-being than their peers 
(Iachini, Bell, Lohman, Beets, & Reynolds, 2017). Mageau & Vellerand (2003) defined 
an “autonomous supportive interpersonal” approach to facilitation as follows,  
an individual in a position of authority (e.g., an instructor [or facilitator]) takes the 
other’s (e.g., a student’s [or a participant’s]) perspective, acknowledges the 
other’s feelings, and provides the other with pertinent information and 
opportunities for choice, while minimizing the use of pressure and demands. (p. 
886) 
Facilitating programming around the development of participants’ leadership 
capacity, as understood by Cultivate Conscious Kids organization, naturally leads to 
adopting an “autonomous supportive interpersonal” approach to facilitation. Sulpizio 
connects this concept to one of the motivations to launch the Grow Great Girls program, 
the original program that led to the creation of Cultivate Conscious Kids,  
This piece around girls and women finding their voices and finding the courage to 
accomplish their goals, that just resonated. Especially in a world that still has a lot 
of gender bias and continue to present a lot of obstacles for girls and women 
(Gross, 2017).  
 
In this light, Cultivate Conscious Kids programming aims to temporarily suspend 
the obstacles youth face in society to allow them to takes risks and grow into their own 
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leadership capacities.  Lori Watson, PhD, chair of USD’s philosophy department and 
former director gender studies program, describes the obstacles the Grow Great Girls 
programs strive to suspend,  
Especially in the pre-teen group, where girls that assert themselves can be seen as 
bitchy or bossy.  In that vulnerable age of wanting peer acceptance, girls may shy 
away from leadership to avoid gender stereotypes that don’t attach to boys in the 
same way (Gross, 2017).  
As Cultivate Conscious Kids continues to expand to a larger audience, the 
organization must preserve its commitment to the “autonomous supportive interpersonal” 
approach to facilitation by customizing each iteration of future programming based on the 
needs of that particular group of participants.  
In order to maximize positive youth development, the Cultivate Conscious Kids 
facilitation team must consider the Five Cs of positive youth development framework 
(Zarrett & Lerner, 2008) in conjunction with self-determination theory  (Ryan & Deci, 
2000) in both the design and implementation of the programming (Iachini, Bell, Lohman, 
Beets, & Reynolds, 2017). Self-determination theory states the environment, which in 
this case is created and held by the Cultivate Conscious Kids facilitation team, influences 
the extent to which the participants’ needs for autonomy, competence, and relatedness are 
satisfied. Ryan & Deci (2000) argue that healthy youth development, including one’s 
leadership capacity, is directly promoted through the satisfaction of the above three 
needs.  With this theory in mind, the Cultivate Conscious Kids facilitation team is 
ultimately tasked with creating an environment that allows for the work itself to fulfill the 
participants’ needs for autonomy, competence, and relatedness. The facilitation team can 
CULTIVATE CONSCIOUS KIDS  12 
greatly contribute to the fulfillment of these needs through a deep understanding of the 
foundations of the programming, as well as a dedication to nuances of an “autonomous 
supportive interpersonal” approach to facilitation.   
 
Existing Curriculum 
See Appendix F for the guides used to aid the facilitation team in delivering the 
curriculum for the following programs: Grow Great Girls: August 19, 2016, Dreams & 
Goals, and Cultivate Conscious Kids: In-School Programming. Each program curriculum 
is infused with an attention to the Five Cs of positive youth development, the unique view 
of leadership, opportunities to experience positive self-esteem, autonomy, competence, 
and relatedness, as well as autonomous supportive interpersonal approach to facilitation.  
 
Implications and Considerations from Feedback Received 
The feedback received since launching the Cultivate Conscious Kids programs is an 
integral element of the programs’ foundation (See Appendix D).  The following list 
includes how much of the feedback received has been acted upon: 
• Movement, and experiential and hands-on learning is crucial to capturing 
audiences between the ages of 9-14.  As programming evolves more of these 
types of activities will be included in each curriculum. The facilitation team took 
this into account based on their collective expertise, which was later reinforced by 
participant feedback and the facilitation team debrief. 
• The majority of participants crave the opportunity to explore these topics and do 
this type of work, which makes it very important to plan enough time for 
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debriefing after each activity.  This desire for the opportunity to do this work is 
not only evidenced by participant experiences recounted by facilitators, 
participant feedback, and the article published in USD Magazine on the Grow 
Great Girls programs (See Appendix G). The facilitation team found that when 
given the opportunity even the most resistant participants would find value in the 
activities.  Consider the following two examples: 
o Before the August 19th Grow Great Girls program, one mother shared that 
her daughter had be horrifically bullied to the point that she had 
experienced rather serious physical symptoms of this level of stress.  Her 
mother was hopeful that her daughter would be able to at least slightly 
engage with the other participants but offered that the team should not be 
concerned if she seemed extremely shy and slightly removed.  The team 
decided that an additional facilitator would work with this girl’s group for 
a little extra support.  This participant began the morning struggling to say 
even a word to her group members, and by the afternoon she was 
“tapping-in” to the Theater of the Empowered exercise (See Appendix F) 
and fully participating with a smile of confidence on her face. 
o It became clear that one student was very resistant to the ConRez exercise 
that took place during the December 2016 In-School programming (See 
Appendix F).  He shared that he thought, “the sentence structure was 
awkward and that he would sound stupid saying it, so [he’d] pass.”  The 
facilitators thanked him for sharing his feedback, acknowledging that 
many new skills feel awkward when you are first learning them, and asked 
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that he just give it a shot for today.  After a long pause during the debrief 
at the end of the activity, this student shared that while he isn’t going to 
say the ConRez sentence structure in conversation, he does find it useful 
to organize his thoughts before approaching a challenging conversation.  
• The above examples prove that the work done in the Cultivate Conscious Kids 
programs is impactful and appreciated.  Further the post-experience participant 
surveys completed after the August 19th Grow Great Girls event indicated that the 
majority of respondents found that the event improved their leadership capacity 
and all respondents found that the event improved their connection with their 
daughter.  The pre-experience surveys administered before the Cultivate 
Conscious Kids in school program showed how important group relations, 
performance, and genuine connection are to students in seventh grade. 
• The participant feedback from all 2016 events indicated a need for programming 
around special topics, most popularly social media. The Cultivate Conscious Kids 
organization plans to host two programs in the summer of 2017 that include the 
topics of “Social Media, Self-Esteem and Body Image” and “Your Strongest 
Voice and Powerful Communication.”  
• The feedback from participants as well as the facilitation team debrief indicated 
that the timeliness and preparedness of the team was much appreciated and 
contributed to the flow and success of the events.  Some feedback pointed to 
shorter events with more breaks during the day, which the team will test out with 
the 2017 summer programs.  
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See Appendix G for the feedback received since launching the Grow Great Girls 
programs as well as a variety of program materials for reference.  
 
Environmental Scan 
As mentioned, the Environmental Scan takes a deeper look into a number of 
youth leadership programs at the national, state, and local levels, which you will find in 
Appendix H.  A few patterns emerged from this scan.  Firstly, the programs examined all 
defined leadership as connected to a role or activity, which is the first differentiating 
factor of the Grow Great Girls programs. Secondly, in searching through messaging 
included on the program websites, only one program seemed to be grounded in research 
similar to the Cultivate Conscious Kids programs.  Finally, each program operates on a 
variation of the definition of leadership.  
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Conclusions & Reflections 
What first began with passion and a few requests to address the mother-daughter 
connection quickly grew to become the response to an escalating societal need.  There is 
no question the Cultivate Conscious Kids organization has identified an unmet need and 
created a way to fulfill it.  By staying true to the foundations of it’s programming (See 
Appendix D), the organization will continue to empower youth to navigate the 
complexities of our world.  
It has been an honor and gift to have such an integral role in the foundation of this 
organization.  This work fills me with inspiration and a certain hope that tomorrow’s 
world leaders will be just that much more aware, empathetic, compassionate, loving, and 
peaceful than those of today.  
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Appendix A 
Snapshots of Scholarly Journal Articles Published Over 20 Year Span 
  Number of Articles  








1 9 6 
"Youth 
Leadership" 9 99 27 
"Leadership 
Development" 76 314 491 
"Youth 
Development" 35 358 503 






CULTIVATE CONSCIOUS KIDS  19 
Appendix B 
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Appendix C 






CULTIVATE CONSCIOUS KIDS  21 
Appendix D 
The Foundation for Cultivate Conscious Kids Programs
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Appendix E 
The Five Cs of Positive Youth Development 




Positive view of one’s actions in specific areas, including social, 
academic, cognitive, health, and vocational. Social competence refers 
to interpersonal skills (such as conflict resolution). Cognitive 
competence refers to cognitive abilities (e.g., decision making). 
Academic competence refers to school performance as shown, in part, 
by school grades, attendance, and test scores. Health competence 
involves using nutrition, exercise, and rest to keep oneself fit. 
Vocational competence involves work habits and explorations of career 
choices. 
2 Confidence An internal sense of overall positive self-worth and self-efficacy. 
3 Connection 
Positive bonds with people and institutions that are reflected in 
exchanges between the individual and his or her peers, family, school, 
and community in which both parties contribute to the relationship. 
4 Character Respect for societal and cultural norms, possession of standards for 
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Appendix F 
Existing Curriculum 
Grow Great Girls: August 19, 2017 
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Appendix G 
Program Feedback & Materials for Reference 
Grow Great Girls: August 19, 2016 
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"I admire [the] program and see in its significance for girls and mothers. I am impressed 
by the potentials of cultivating mother-daughter relationships in meaningful ways. These 
powerful bonds provide energy and direction for both women and girls and the 
leadership skills they develop will radiate out into the communities they touch. It is a 
definite need in our society: today, tomorrow and always." 
- Elizabeth Converse, supporter of the Grow Great Girls Programs 
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Dreams & Goals 
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USD Magazine Article 
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Cultivate Conscious Kids 
 
Pre Experience Survey 
(December 2016) 
 
How would you describe yourself in one or two sentences? 
 
In your life, when do you feel the most accepted and supported? 
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Program Mission 
Connection to 

















that change their 
lives for the better, 
forever. 
While not branded 
as a “youth 
leadership 
program”, this 
program aims to 
similarly empower 
youth through 
goals, relation to 



















students to explore 




essential for their 
success. 
This program 
similarly strives to 
create an 
environment with 
fewer barriers to 
allow participants 
to take risks and 





and service.   
Pillars of Effective 
Leadership 





Conflict Resolution  
-Team Building 
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Statewide Programs (California) 
Program Mission 
Connection to 















and educate all 







equal value of 
everyone. 
This program 
similarly strives to 
create an 
environment with 
fewer barriers to 
allow participants 
to take risks and 




















own lives and 
the lives of 










-Caring for Others 

























YLI chooses to 
engage youth as 
part of the solution 
and nurtures this 
passion, providing 
ways for youth to 
lead and channel 
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Local Programs (San Diego) 
Program Mission 
Connection to 










To instill the 













for Life" through 
youth volunteerism  







the focus of 
everything we do 
and that 4-H 
allows individuals 
to unlock their 
potential 
This program 
similarly strives to 
create an 
environment with 
fewer barriers to 
allow participants 
to take risks and 











in a positive 




how you work 
with others is a 
key part of 
developing 
leadership 
skills. 
Types of 
Leadership  
-Laissez Faire 
-Democratic 
-Expertise  
 
 
 
 
 
 
 
 
